
Elementary Curriculum Map – Music – First Grade 
 

Unit:   Rhythm               

CTEM:   

Learning Goals:  The students will learn and play 
various types of rhythms. 
 
Essential Questions/Understandings:  Is a steady beat 
important in music?  Why or why not? 
 
How do you know if a song has a steady beat? 
 

Florida Standards/Benchmarks: 
MU.1.S.1.1:  Improvise a four-beat response to a musical questions 
sung or played by someone else. 
MU.1.F.3.1:  Demonstrate appropriate manners and teamwork 
necessary for success in a music classroom. 
MU.1.O.1.1:  Improvise a four-beat response to a musical question 
sung or played by someone else. 
LAFS.1.SL.1.2:  Ask and answer questions about key details in a text 
read aloud or information presented orally or through other media. 
MAFS.K12.MP.5: Use appropriate tools strategically. 
MAFS.K12.MP.6: Attend to precision. 
MAFS.K12.MP.7:  Look for and make use of structure. 

SBPR Connections: 
Sings a varied repertoire of 
songs with appropriate pitch 
and rhythm 
 
Uses appropriate music 
vocabulary when describing 
music 

Vocabulary Resources Activities Scale Touchpoints/Assessment 

Steady beat/no beat 
Tempo Markings, i.e.: 

 Allegro 

 Andante 

 Lento 

 Largo 
Long 
Short 

Textbook:  Spotlight on 
Music 
 
Rhythmic Poems 
 
Wolfgang Amadeus Mozart 
 
Listening Map on p. T129 
for Franz Joseph Haydn  
“Andante” 
 

 

Spotlight on Music 
Unit 3, Lesson 4 p. T100 
(steady beat, long and 
short sounds) 
“Quaker, Quaker” 
 
Unit 2, pp.T236  (beat, 
tempo,  short and long 
sounds) 
“”Hunt the Cows” 
 
Unit 3, Lesson 6, p T107 
“A Tisket a Tasket”  

4: I can consistently and accurately 
perform aural and/or written rhythms 
and create same. 
3:  I can consistently and accurately 
perform aural and/or written rhythms. 
2: I can perform aural and/or written 
rhythms accurately most of the time. 
1:  I can perform aural and/or written 
rhythms with help. 
0:  I cannot perform aural and/or written 
rhythms even with help yet. 
 

Performs a variety of simple 
songs with appropriate 
expression and accurate 
rhythms with and without 
accompaniment. 
 
Maintains and/or transfers 
steady beat motions on 
classroom instruments 
 
Begins to hear and describe 
beat, rhythm, dynamics and 
tempo in music 
 
 

 

 

 

 

Music is H.O.T. (Higher Order Thinking)  Analysis –  “Quaker, Quaker”  American Folk Song 

  Could this song be performed with beats grouped in threes or fours?  Demonstrate. 

 Why is it important to ask, “How’s thy neighbor”? 



Elementary Curriculum Map – Music – First Grade 
 

Unit:   Melody  

CTEM:   

Learning Goal:  The student will aurally recognize and 
produce high/low sounds and be able to more 
accurately match pitch. The student will recognize 
simple melodic direction 
 
Essential Questions/Understandings:  How do 
musicians perform melodies?  What do you do 
physically to make your voice move up and down? 
 

Florida Standards/Benchmarks: 
MU.1.S.1.2:  Create short melodic and rhythmic patterns based on 
teacher-established guidelines. 
MU.1.H.1.1:  Perform simples songs, dances and musical games from 
a variety of cultures 
MU.1.S.2.1:  Sing or play songs, which may include changes in verses 
or repeats, from memory. 
MU.1.S. 3.1:  sing Simple songs in a group, using head voice and 
maintaining pitch. 
 

SBPR connections 
Sings a varied repertoire of 
songs with appropriate pitch 
and rhythm 
 

Performs a varied repertoire 
of music on instruments using 
correct rhythm and techniques 
 

Uses appropriate music 
vocabulary when describing 
music 

Vocabulary Resources Activities Scale Touchpoint/Assessment 

Pitch 
Up  
Down 
High  
Low 
Contour 
Call and response 
Repeated tones 
So  
Mi 
La 

Textbook:  Spotlight on 
Music 
 
Composers:   
Camille St. Saens Carnival of 
the Animals Long Ears 
Personages (donkey/mules) 
 

Boomwackers 

Lessons:  
“La Rinata cri ”  SOM/1 p. 
T28 (Latin American) 
 
“Willum” SOM/1 p. 19 
 
“My Momma’s Calling Me”  
call and response SOM/1 p. 
54 
 
Extension:  Partner songs 
 

4: I can consistently perform and 
identify melodic direction with my 
voice or an instrument. I can create a 
melody.  
3:  I can consistently perform and 
identify melodic direction with my 
voice or an instrument.  
2: I can perform and identify melodic 
direction with my voice or an 
instrument most of the time. 
1:  I can perform and identify melodic 
direction with my voice or an 
instrument some of the time with help. 
0:  I cannot perform and identify 
melodic direction with my voice or an 
instrument even with help yet. 
 
 
 

Recognizes three-note tonal 
patterns (mi, re, do or mi, sol, 
la) 
 
Sings songs within a five to 
seven note range alone and 
maintains the tonal center 
 
On pitched instruments, 
identify and demonstrate 
melodic direction. 
 

 

 

Music is H.O.T. (Higher Order Thinking)  Analysis – Carnival of the Animals - People with long ears by Camille Saint-Saens 

 

 

 

Describe what you hear in this music? 

Why do you think Camille St. Saens composed music about donkeys and mules? 

Would Camille St. Saens be able to create a low tone with a small instrument?  Why or why not? 

 

 



Elementary Curriculum Map – Music – First Grade 
 

Unit:   Tone Color  

CTEM:   

Learning Goal:  The student will identify 
the difference between various vocal 
and instrumental sounds. 
 
Essential Questions/Understandings:  
What instruments or voices can be 
heard in this piece of music? 

Florida Standards/Benchmarks: 
MU.1C.1.1:  Respond to specific teacher-selected musical characteristics in a song or instrumental 
piece. 
MU.1.F.1.1:  Create sounds or movement freely with props, instruments, and/or found sounds in 
response to various music styles and/or elements 
MU.1.C.2.1:  Identify the similarities and differences between two performances of a familiar song. 
MU.1.C.1.3:  Classify instruments into pitched and unpitched percussion families. 
MU.1.C.1.4:  Differentiate between music performed by one singer and music performed by a 
group. 
LAFS.1.SL.1.2: Confirm understanding of a text read aloud or information presented orally or 
through other media by asking and answering questions about key details and requesting 
clarification if something is not understood. 
MAFS.I12.MP.6:  Attend to precision. 

SBPR Connections: 
 
Uses appropriate 
music vocabulary 
when describing 
music 

Vocabulary Resources Activities Scale Touchpoints/ 
Assessment 

Voices 
Instruments 
String Family: 
violin 
Brass Family: 
French Horn 
Woodwind 
Family: flute, 
oboe, clarinet, 
bassoon 
Percussion 
Family: 
tympani 
Environmental 
sounds 
Male voice 
Female voice 
Child voice 
 

Composers:   
Peter and the Wolf 
(SOM/1 T140) 
 

Carnival of the 
Animals 
 

Animusic Video 
 

Websites: 
1. A student 

worksheet to 
match the 
instruments 
to the 
characters 
from 'Peter 
and the Wolf' 

 

“The Listening Walk” book by Paul Showers  

(What sounds did you hear when you stopped to 

listen to the sounds of the classroom? This would 

be a good time to take a Listening Walk around 

the school grounds. After walking a few steps, 

have students describe what they hear. Continue 

stopping along the walk in order to give the 

students time to describe what they hear. Their 

descriptions could be used as a resource for 

writing.) 

“Sara Watashi” SOM/1 T68 
 

“Peanut Butter” SOM/1 T218 
 

“When you listen to a voice, you can tell who 
it is. Everybody close your eyes, guess who’s 
talking”  Tune: London Bridges 
 
“Very Quiet Cricket” by Eric Carle  
 

4: I can consistently and accurately 
differentiate between solo or group vocal 
performance as well as pitched and non-
pitched percussion. I can also identify specific 
instruments and/or voices. ( male, female, 
child) 
 3: I can consistently and accurately 
differentiate between solo or group vocal 
performance as well as pitched and non-
pitched percussion.  
2: I can accurately differentiate between solo 
or group vocal performance as well as pitched 
and non-pitched percussion most of the time. 
1: I can accurately differentiate between solo 
or group vocal performance as well as pitched 
and non-pitched percussion some of the time. 
0: I cannot differentiate between solo or 
group vocal performance or pitched and non-
pitched percussion yet. 

Recognize the 
instrument families 
of the orchestra 
such as brass, 
percussion, 
woodwinds, and 
strings.  
 
Recognize and 
describe the 
sounds these 
instruments make. 
Recognize the 
difference between 
solo and group 
vocal performance. 
 

http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://teachershare.scholastic.com/profile/resources/13739
http://youtu.be/NiyDVy7jEdg
http://youtu.be/NiyDVy7jEdg


Elementary Curriculum Map – Music – First Grade 
 

Unit:   Expressive Qualities  

CTEM:   

Learning Goal:  The students will demonstrate 
understanding of musical elements through use of 
words, movement and/or singing. 
 
Essential Questions/Understandings:  How can 
music describe a mood? How can music tell a story? 
How does a composer express feelings through 
music? (pick one) 
 
 

Florida Standards/Benchmarks: 
MU.1.C.1.1:  Respond to specific, teacher-selected musical characteristics 
in a song or instrumental piece. 
MU.1.C.1.2: Respond to music from various sound sources to show 
awareness of differences in musical ideas. 
MU.1.O.1.1 : Respond to contrasts in music as a foundation for 
understanding structure. 
MU.1.O.3.1: Respond to changes in tempo and/or dynamics within 
musical examples. 
 

SBPR Connections 
Sings a varied repertoire of 
songs with appropriate pitch 
and rhythm 
 

Vocabulary Resources Activities Scale Touchpoints/Assessment 

Loud 
Soft 
Legato  
Staccato 
Tempo  
Dynamics 
Slow 
Fast 
Mood 
Happy -Major  
Sad – Minor 
 
 
 

 
“Surprise Symphony” by 
Joseph Hayden 
 
Listening Map for the 
“Surprise Symphony” 
 
 

“Skin and Bones” SOM/1 p. TE 
340  Kentucky Folk Song in 
minor 
 
“Black Snake” or “Lucy 
Lockett” SOM/1 T253 for loud 
and soft.  Game where 
students get louder as they 
get closer to a hidden object. 
 
“Bear Hunt” various voices to 
show expression SOM/1 T126 
 
 
 

4:  I can consistently and accurately 
portray the mood of a song through 
words, movement, or singing.  I can use 
correct music vocabulary to describe the 
elements of the song.  
3: I can consistently and accurately 
portray the mood of a song through 
words, movement, or singing.   
2: I can portray the mood of a song 
through words, movement, or singing 
most of the time.   
1: I can portray the mood of a song 
through words, movement, or singing 
some of the time. 
0: I cannot yet portray the mood of a 
song through words, movement, or 
singing, even with help.   

  
 

Use basic dynamics and 
tempos while playing  
classroom instruments 
(fast/slow, loud/soft) 
 
Use expressive qualities 
appropriate to the music, 
using phrasing, dynamic 
contrast, and tempo change 
 
Demonstrate the mood of a 
piece through expressive 
movement 
 

 

 

 

 

Music is H.O.T. (Higher Order Thinking)  Analysis –  

 How would you change the text to affect the use of dynamics and expression? 

http://www.classicsforkids.com/teachers/lessonplans/pdfs/haydn/HaydnSurpriseFootprintsK-2.pdf
http://www.classicsforkids.com/teachers/lessonplans/pdfs/haydn/HaydnSurpriseFootprintsK-2.pdf


Elementary Curriculum Map – Music – First Grade 
 

Unit:   Music Appreciation  

CTEM:     

Learning Goal:  The students will respond to 
music from many cultures through use of 
words, movement and/or singing. 
 
Essential Questions/Understandings:  How do 
you describe the music?   As we listen to music 
from different cultures, how are they the same?  
How are they different? 
 

Florida Standards/Benchmarks: 
MU.1.H.3.1:  Explore the use of instruments and vocal sounds to replace or 
enhance specified words or phrases in children’s songs, choral readings of 
poems and stories, and/or chants. 
MU.1.H.2.1: Identify and perform folk music used to remember and honor 
America and its cultural heritage. 
MU.1.C.3.1: Share different thoughts or feelings people have about 
selected pieces of music. 
MU.1.F.2.1: Describe how he or she likes to participate in music. 
MU.1.H.1.2: Explain the work of a composer. 

SBPR Connections: 
Sings a varied repertoire of 
songs with appropriate pitch 
and rhythm 
 

Performs a varied repertoire of 
music on instruments using 
correct rhythm and techniques 
 

Uses appropriate music 
vocabulary when describing 
music 

Vocabulary Resources Activities Scale Assessment 

AB, ABA form  
Culture 
Pattern 

Styles of Music: 
 

Native American 
African 
Latin  
American Folk Music 
 
 

Physical interpretation of the 
various musical styles 
 

Mi Cuerpo (Latin American) 
T32 
 

Bonjour Mes Amis (Creole) 
T18 
 

Everybody Oughta Know 
T360-361(African-American) 
 

Shi Naasha T72-73 (Big Book 
32-33) Native American 
Listening  
 

“Jump Jim Joe”  TE 89 
American Folk Song 

4: I can consistently and accurately use 
appropriate music vocabulary to describe 
my reaction to a piece of music. I can also 
describe the intent of the composer. 
3: I can consistently and accurately use 
appropriate music vocabulary to describe 
my reaction to a piece of music. 
2: I can use appropriate music vocabulary 
to describe my reaction to a piece of music 
most of the time.   
1: I can use appropriate music vocabulary 
to describe my reaction to a piece of music 
some of the time. 
0: I cannot yet use appropriate music 
vocabulary to describe my reaction to a 
piece of music, even with help.   

Identify AA, ABA form 
 
Begins to hear and describe 
beat, rhythm, loud/soft as 
dynamics and fast/slow as 
tempo, high/low in pitch 

 
Music is H.O.T. (Higher Order Thinking)  Analysis – 

How is the ________language similar and different to our own?  Base your answer on 

the songs that we have sung. 


